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Group’s Research Interests
Research line: Education, Supervision and Development

Language Didactics & Teacher Education
Line of inquiry:
• (Student) teachers’ learning to draw on linguistic and cultural diversity in their
teaching
(pluralistic approaches to languages and cultures, such as plurilingual and intercultural
education, awakening to languages, and intercomprehension);

• Focus on language teachers’ professional knowledge, thinking and acting, and
learning over time (professional development).

• Language teacher education (processes, strategies, contents...).
How do teacher education contexts respond to such complex processes?
How have we acted as teacher educators and researchers?
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Talk’s structure

The context: the project “Languages and Education”
The study: theoretical background and methodological
details
Findings
Concluding remarks

Context

Project
“Languages and Education: constructing and sharing
professional knowledge”
(2007-2010)
(PTDC/CED/68813/2006 e FCOMP-01-0124-FEDER-007106)

Professional Development Community (PDC)
Context of collaborative education – a locus of transformation of
experiences, views and practices in language education, based on a learning
environment inhabited by teachers, researchers and teacher educators

Project’s webpages:
|| http://linguaseeducacao.web.ua.pt/ || http://www.ua.pt/cidtff/lale/PageText.aspx?id=10394 ||
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Theoretical guiding axes

Educational
Research and
Action

Professional
Development

interconnected practices

priority

The qualitative transformation
of language education
practices is fostered when their
actors do research about such
education and create new
understandings of their own
research

Capacity of such educational
actors to dialogue with social
changes, educational
institutions, and the language
education environments, as
well as of being able to
integrate in their professional
repertoires new theories and
practices

Cultures of
collaboration
and
communities

(teachers and
researchers)

places of interrelationships,
sharing and identity
construction
The spaces, cultures and
practices of collaboration are
essential to the didactic knowhow and thinking, to teacher
education, to the professional
development and research

Environments of change around common projects in language education

Research dimension: aims

1. To characterise language
education professionals of the
geographical area of intervention
of the University of Aveiro.

2. To build knowledge about
professional development
communities (PDC) in language
education.

3. To envisage future PDC development scenarios;
4. To contribute towards teacher education and research policies in the
area of language education.

GTA

Cf. Project’s application form
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Teacher education dimension: implementation

3 accredited workshops
School year 2008/2009
75 hours work
Blended learning
General Work Plan
7 plenary sessions (time for work in
large and small groups)

4 Working Groups (WG)

Workshop title:

Collaborating in practices of plurilingual and intercultural
education: what possibilities of professional development?

The Study

Questioning: In our willingness to try out new experiences...
... what did we learn about our teacher education practices ?
... what did we learn about our relationship with the audience?
... what did we learn about ourselves, thus feeding our professional
development?

(Borko et al., 2008)

Gathering of information and
recording of our experiences

Self-study – one of such forms of
inquiry (Zeichner, 2007)

To document our processes of
teacher education

Practitioner research genre
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Methodological details
Content interpretative analysis
(Bardin, 2000)

Data

Representations about teacher education

Memos of the working
sessions

Conceptions of
TE
Aims
Strategies

Interviews’ transcriptions
(teacher educators)

Assessment
Actors
Management of
Supervision

Representations about ourselves

Findings 1 – displaying the process

Memos – working
sessions

Trying to enact the guiding theoretical framework…

Aims

“…to contribute to creation of a culture of plurilingualism at school,
which is shared and cross curricula (not compartmented), by promoting
practices of awakening to [linguistic and cultural] diversity. This broader
aim will be faced as a possibility to step into the theme, from which each
group will define its plan of work according to its interests and contexts.”
(MP1)
Development of:
+ professional knowledge
+ capacities of reflection about oneself, others and contexts,
teacher education processes
+ foster negotiation process
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Findings 1 – displaying the process

Memos – working
sessions

Strategies
“As far as the strategies to be adopted, the following were named:
- Sharing of experience and reflection about practices (narratives, portfolios…);
- Identification of good practices;
- Collaborative construction of (learning/teaching, research and teacher education) practices;
- Research, readings (theoretical review);
- Analysis of official documents that frame teaching practices (political and educational texts);
- Analysis of educational intervention projects;
- ‘Critical friend’.”(MP1, MP2)

+ open working plan – to be designed by the whole group (yet larger line
of work were pre-established by teacher educators/researchers);
+ design, implementation and evaluation of action-research projects
(involvement of both teacher educators and teachers as peers) (MP2;
MPI3; MP4), plus step by step account of the development to the group;
+ construction of dissemination products and events of the developed
work (brochures, colloquium, posters, talks, flyers…) (MPI3; MP6);
+ questions that foster both individual and collective reflection and
decision-making => looking for more democratic spaces.

Findings 1 – displaying the process

Memos – working
sessions

Assessment
Namely, by means of:
Personal portfolio, including a group component;
Pre-defined evaluation criteria (in this case, by the teacher educators):
“in the next plenary, a document it will be delivered with the portfolio’s evaluation
parameters and criteria” (MPI3)

Final report (structure defined by teacher educators), as part of the
portfolio;
Other assignments (written reflections – teacher educators as critical
friends; synthesis of readings;…)
- Adoption of tools that focus on the process
- Effort to adopt other attitude (more collaborative), but difficulty in
enacting it in view of time constraints and the large number of participants
(negotiation process more time-consuming)
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Findings 1 – displaying the process

Memos – working
sessions

Actors

Teachers, teacher educators and researchers:
-Teacher educators/researchers manage the major work steps or lines of
work, with the support of guiding tools to the tasks at hand.
YET,
- Decision-making and following intermediate steps are collaborative, with
the participation and voice of everybody.

Findings 1 – displaying the process
Management of
Supervision

Memos – working
sessions

- Continuum between open and semi-structured agenda – to and fro
movement between control and flexibility, moments of democratisation of
power in decision-making:
“In a first moment, the coordinators [teacher educators] started by introducing themselves and
describing how the working session would be organised, both during the morning and the
afternoon.” (MP1)
“1. What do we as a group want to present as our intentionality at the end of the day? What will
be our commitments until the next working session? How are we going to organise ourselves
according to that? What are our aims in the long term?” (MP1)

- Effort to involve all in in the group’s organisation towards shared professional
development;
- And in the distribution of roles in the management of tasks.
- Moments of accountability and reflection upon the work development;
- Critical friend.
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Findings 2 – Looking back and forwards
Interviews
(end of the project)

Aims

To prepare to investigate practices and to develop self-knowledge in
order to be able to know how to change practices in a sustainable way

“allow the self to develop more and become more capable of observing practices
because he/she observes him/herself and realises what he/she can do”
(537/D17)

Findings 2 – Looking back and forwards
Interviews
(end of the project)
Strategies

- Through practice inquiring networks, with structured and available working
plan where negotiation has a key role;
- Through open and flexible programs that support horizontal supervision;
- Through ecological transitions that contribute for the sustainability of self
development

“it also contributed to organisation the fact that we shared a working plan in
intermediate sessions and also a grid that teachers could and should fill in to build
their working plan, and this plan conducted teachers to find the topics and content
and also their agendas!
141/D7
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Findings 2 – Looking back and forwards
Assessment

Interviews
(end of the project)

- It should be a continuous procedure to evaluate processes (of teacher
education practices) and products (made by the teachers and results of the
education program) ;
- It is a shared kaleidoscopic process on the individual commitment and
willingness to go on;
- It is mainly a process of supervision of the self-development (of both
teacher educators and teachers) ;

“because I could acknowledge the commitment of each teacher the way he/she
has contributed and the willingness to contribute, and simultaneously
acknowledge that referring to that work and that topic there were many other
things we should have done and worked on”
082/D17

Findings 2 – Looking back and forwards
Interviews
(end of the project)
Actors

-Importance of different actors with different backgrounds taking over
different roles at different moments
(teachers can be supervisors and teacher educators can be learners)

“collaboration among different actors that had and still has as ideal the
construction of a community of professional development”
006/D8
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Findings 2 – Looking back and forwards
Interviews
(end of the project)
Management of
supervision

- Defining intermediate structures and devices (reports, meetings,
questionnaires) that allow to cross different perspectives (internal/external);
- Defining clear goals and schedules, creating conditions where individuals
can work, collaborate and develop themselves with available and constant
monitoring.

“organising and creating conditions where people can do their tasks and can
progress and develop and that requires some planning, some structuring and
some know-how to do it”
24/D7

Findings 3
As teacher educators, we learned about:

Representations
about ourselves

- Language education;
- Communities (importance of their sustainability and shared leadership);
- Emphasis on research ant its role in teacher programs (more dialogical);
- Importance of organising processes (allotting tasks, existence of a coordination
team);
- Importance of counting on constraints and devising strategies to overcome them;
- Importance of their own personal projects of professional development;
- Personal traits (flexibility, capacity of paying attention to the others, capacity of
leadership and negotiation, availability to identity reconstruction… )
We learned how to became more competent in order to enact the
theoretical guiding axes (in our own contexts, and bearing in mind our
target public
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Final remarks

Self-studies are always about ourselves in relation to the others

“the self is the focal point for studying the intersection of theory and practice”
(Russell, 2002, p. 9).

Final remarks

- Importance of ecological transition moments (to the teacher educators
as well);
-Perception of the need to think more thoroughly about the sustainability
of teacher education processes allocated to specific contents;
…as way of fostering a professional development which generates other
ways of acting.

“the project was important for my professional development because
it happened at a moment which I would call a turning point in my own
path [...] (awareness) about the contexts and all the constraints and
all the present working cultures have a weight sometimes bigger than
the individual will of the one who wants to change him/herself”
114/D8
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Obrigada!
Thank you!

Ana Sofia Pinho (anapinho@ua.pt) (presenting author)
Ana Isabel Andrade (aiandrade@ua.pt)
Filomena Martins (fmartins@ua.pt)
Lurdes Gonçalves (mgoncalves@ua.pt)

12

